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INTRODUCTION  
  
At Riverside High School we would like to see the whole cohort of Grade 11/12 to be part of 
the IB Diploma course.  We see the IB Diploma as the future of senior education and the best 
preparation for life in the international world. 
 
The IB Diploma course is demanding and will require full commitment from students, but the 
final rewards are well worth the sacrifices made by the students during the study of the 
course.  
 
In order to assist you in making your choices for the International Baccalaureate you might 
wish to consult some or all of the following:  
 

·  Subject teachers and Heads of Department  
·  Form tutors  
·  Careers/Guidance Counselor   
·  Senior High Coordinator  
·  IB Diploma Coordinator  
·  Principal  

  
If you are hoping to join Riverside High School and are currently attending another school 
please contact the High School Office to receive further information about the school and 
registration information.  
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The International Baccalaureate Organisation 
Mission statement: 

  
  

‘The International Baccalaureate Organization aims to 

develop inquiring, knowledgeable and caring young people 

who help to create a better and more peaceful world through 

intercultural understanding and respect. To this end the 

IBO works with schools, governments and international 

organizations to develop challenging programmes of 

international education and rigorous assessment. These 

programmes encourage students across the world to become 

active, compassionate and lifelong learners who understand 

that other people, with their differences, can also be right.’  
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The IB Learner Profile 
 
The aim of all IB programmes is to develop internationally minded people who, recognizing 
their common humanity and shared guardianship of the planet help to create a better and 
more peaceful world. 
 
IB learners strive to be:  
 
Inquirers   
They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and 
research and show independence in learning. They actively enjoy learning and this love of 
learning will be sustained throughout their lives. 
 
Knowledgeable  
They explore concepts, ideas and issues that have local and global significance. In so doing, 
they acquire in-depth knowledge and develop understanding across a broad and balanced 
range of disciplines. 

Thinkers  
They exercise initiative in applying thinking skills critically and creatively to recognize and 
approach complex problems, and make reasoned, ethical decisions. 
 
Communicators  
They understand and express ideas and information confidently and creatively in more than 
one language and in a variety of modes of communication. They work effectively and 
willingly in collaboration with others. 
 
Principled 
They act with integrity and honesty, with a strong sense of fairness, justice and respect for the 
dignity of the individual, groups and communities. They take responsibility for their own 
actions and the consequences that accompany them. 

Open-minded 
They understand and appreciate their own cultures and personal histories, and are open to the 
perspectives, values and traditions of other individuals and communities. They are 
accustomed to seeking and evaluating a range of points of view, and are willing to grow from 
the experience. 
 
Caring  
They show empathy, compassion and respect towards the needs and feelings of others. They 
have a personal commitment to service, and act to make a positive difference to the lives of 
others and to the environment. 
 
Risk-takers  
They approach unfamiliar situations and uncertainty with courage and forethought, and have 
the independence of spirit to explore new roles, ideas and strategies. They are brave and 
articulate in defending their beliefs. 
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Balanced  
They understand the importance of intellectual, physical and emotional balance to achieve 
personal well-being for themselves and others. 
 
Reflective  
They give thoughtful consideration to their own learning and experience. They are able to 
assess and understand their strengths and limitations in order to support their learning and 
personal development. 
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Why The IB Diploma? 
 
We want to offer pupils the opportunity of studying for an internationally respected and 
increasingly popular qualification. The International Baccalaureate Diploma Programme 
(IBDP), an alternative qualification to A-levels or the American High School Diploma, is 
well established. It has been running for nearly forty years and is growing at an annual rate of 
16% world-wide. Schools all over the UK, North America and the rest of the world are 
adopting it successfully: the number of schools adopting the IBDP has doubled during 2006-
2008. Students who have taken the Diploma are grateful that they have completed a 
challenging and rewarding programme which produces mature, rounded individuals who are 
well-prepared to take their places at university and in employment.  
 
What is special about the IBDP?  
 
We live in an inter-connected world in which international understanding plays an 
increasingly important part.  Internationalism lies at the heart of IBO philosophy. It is 
exciting to be part of a ‘club’ that includes teachers and students from all over the world.   
  
The IBDP promotes breadth of study without sacrificing depth. We know that there is a 
serious danger of unwise subject choices being made at 16, when university ambitions are 
hazy and career options uncertain. Moreover, we want our students to be as attractive as 
possible to university admissions tutors and prospective employers. Therefore we believe that 
the further development of a broad, balanced range of skills in the last two years of high 
school is highly advantageous. Students continue, not all at the highest level, with 
Mathematics, English, a language, a humanities subject and a science. The skills that are 
developed through such subjects will open doors in the future and keep options alive.   
  
The IBDP encourages independent thinking.   All examinations are at the end of the course. 
Therefore there is space to explore ideas and to mature at a measured pace. The style of 
questioning encourages students to think flexibly; it tends to be open-ended and the mark-
schemes allow examiners to assess quality of thinking.  The student develops the confidence 
to argue, handle evidence critically and find an individual intellectual voice.  
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Why should I do IB?  
 
You will be able to orally express personal ideas and opinions, and communicate in a variety 
of situations and on a variety of topics with fluency and spontaneity.   
  
You will develop skills (such as skimming, scanning, extensive and intensive reading) which 
will enable you to understand a wide variety of authentic written texts, including journalistic 
and literary selections.  
  
You will acquire the ability to comprehend native spoken language by developing listening 
skills based on a variety of discussions, audio passages, and videos, including a variety of text 
types and accents.   
  
As source materials will be drawn from the countries where the target language is spoken, the 
cross-border cultural elements outlined in the IB mission statement will become familiar to 
you.  
  
You will acquire a rich vocabulary and a mastery of the advanced structures needed to 
accurately convey complex ideas in writing and in speaking.   
  
The course should prove enjoyable and intellectually stimulating.   
 
The Heart of the Hexagon 
 
The much-admired Theory of Knowledge course invites students to reflect on how we know; 
it provides a unique opportunity to consider the nature of truth in all its forms.  
  
The IBDP recognizes the importance of life outside the classroom. All students have to take 
part in a balanced programme, entitled ‘Creativity, Action and Service.’ Thus, involvement in 
sport, drama, music, CCF and community service, for example, is encouraged and accredited 
and personalities are developed.  
  
Through the requirement to write an Extended Essay, the Diploma Programme demands 
independent study. This opportunity to examine a chosen topic in depth is invaluable in 
providing insight into a subject that may be studied at university.  
  
 It is our belief at Riverside that someone who has pursued six subjects beyond IGCSE, has 
taken a course in critical thinking, has written an academic dissertation, and has further 
developed their personality through extra-curricular activity, all within an international 
context, is very well equipped and educated for the international environment that we live in 
today. 
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Proposed IB Diploma Programme Subject Groups 2010-2012 
 

1. Language 1 
English A1 HL or SL 
Czech A1 HL or SL 
Self-Taught Language SL 

2. Language 2 
English B HL or SL 
French B HL or SL 
Spanish B HL or SL 
Spanish ab initio SL 
German ab initio SL 

3. Individuals and Societies 
Geography HL or SL 
History HL or SL 
Business and Management HL or SL 
Economics HL or SL 

4. Experimental Sciences 
Biology HL or SL 
Physics HL or SL 
Chemistry HL or SL 

5. Mathematics 
Mathematics HL or SL 
Mathematical Studies SL 
*Computer Science HL or SL 

6. Arts and Electives 
Visual Arts HL or SL 
Music HL or SL 
Or another subject from groups 2,3,4 or 5 

Students should consult the course descriptions and choose:  
 

�  one subject from each group  
Students may choose a subject from Group 6 OR another subject from groups 2,3,4 or 5. 

  
�  three subjects at Higher Level and three subjects at Standard Level  

Higher Level subjects are taught for 6 lessons/week; Standard Level subjects are 
taught for 4 lessons/week. 

 
In addition… 

All students follow a course in Theory of Knowledge for 2-4 lessons/week, submit an  
Extended Essay and take part in the Creativity, Action and Service programme.  

 
An example of the Subject Banding (Option Blocks) for the IB Diploma Programme is 
presented on page 37 of this guide.   
 
The finalized options will be agreed upon later in the Spring Term. 
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Course Outlines 
 
Theory of Knowledge 
 
“Now, what I want is, Facts. Teach these boys and girls nothing but Facts. Facts alone are 
wanted in life. Plant nothing else, and root out everything else. You can only form the minds 
of reasoning animals upon Facts: nothing else will ever be of any service to them. This is the 
principle on which I bring up my own children, and this is the principle on which I bring up 
these children. Stick to Facts, sir!" So says Thomas Gradgrind in Dickens’ Hard Times1 It is 
difficult to think of an educational philosophy more removed in spirit and intent from the DP 
Theory of Knowledge (ToK) course. 
 
ToK is rightly described as being at the core of the Diploma Programme. It runs through the 
heart of the curriculum and is instrumental in bringing individual subjects out of their isolated 
bubbles, and integrating them into a whole, student-as-knower centred programme.   
 
Having spent a decade or so in formal education, often with an emphasis on the acquisition of 
knowledge, ToK seeks to encourage students to step back from this “relentless acquisition of 
new knowledge”2 and to take the opportunity to think about knowledge itself.  It is intended 
that the course will encourage students to consider knowledge itself critically and to enable 
them to make sense of what they find. 
 
Students are encouraged to enquire and reflect on the nature of knowledge, as it applies in 
individual subjects (and does it differ between subjects?) and to the wider realms of their 
lives.  Is knowledge - our understanding of knowledge - culturally bound or referenced?  The 
TOK course is, indeed, “one of the boldest courses ever to figure in any school’s 
curriculum.”3 
 
The exploration of these ideas falls into four broad categories: 

·  Knowledge issues, knowers and knowing 
·  Ways of knowing 
·  Areas of knowledge 
·  Linking questions 

                                                                                                                                          
 
 
 
 
 
 
 
 
 

                                                
1 Dickens, Charles Hard Times (Hazell Watson and Viney, London 1868) Chapter 1 
2 IBO Diploma Programme Theory of Knowledge - Guide ( IBO, Cardiff 2006) p3 
3 Dombrowski, E et al Theory of Knowledge Course Companion (OUP, Oxford, 2007) p6 
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English A1 (Group 1) 
 

And every one of those words rang true and glowed like burning coal, 
pouring off of every page, like it was written in my soul…4 

 
Few of us will have the gift to write beautifully; to write in such as way as to move and 
inspire; to create worlds and broaden understanding; to entertain and challenge.  However, it 
is within the gift of most of us to learn how to write with accuracy and precision, interestingly 
and engagingly.  That, combined with the desire to infect our students with the passion for 
Literature that we feel, are the over-riding goals of the English Department.5 
 
The English component of the IB course offers the opportunity to explore the literature of a 
range of cultures, from different eras, and of different genres.  It combines a reasonably broad 
sweep across time and genre, with close study of particular texts.  It encourages thoughtful, 
wider reading and intelligent criticism, building on strengths already identified in the 
department’s teaching: 
 

A particular emphasis is placed on developing both an academic and individual style of writing, 
careful and well-referenced research, and a widening understanding of the broader contexts of 
Literature, the Arts as a whole and historical context.6 

 
The genres covered are poetry, the novel, drama and other prose writing, in this case essays 
by G K Chesterton.  The opportunity to compare writers’ depictions of the human condition 
in many diverse ways – Camus’ Mersault to Shakespeare’s Lear; Miller’s Willie Loman to 
Waugh’s Guy Crouchback – will be refreshing for those who have emerged from two years 
of studying four texts at IGCSE.  The course will also take the students into every corner of 
human emotion: the tragedy of Lear and Othello, the despair of Vladimir and Estragon, the 
belly laughs of General Ritchie-Hook and his Thunderbox.  As with all great literature, the 
whole range of human experience is expressed. 
 
 
 
 
                                                                                                                                          
 
 
 
 
 
 
 
 
 
 
 

                                                
4 Dylan, Bob Tangled up in Blue from Blood on the Tracks (CBS, 1974) 
5 School English Department Handbook, 2007 p1 
6 CIS/NEASC Accreditation Visiting Team Report, April 2008 p40 
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Czech A1 (Group 1) 
 
The aim of the course is to develop students’ understanding of literature, its genres and the 
techniques, devices and elements which writers use to create meaning in their work. Through 
extensive contact with Czech-language and world literature, students will come to better 
appreciate the nature of literature as a universal instrument for describing the human 
experience.  
While the primary focus of the course will be literature from the Czech canon, the world 
literature texts examined will serve to reveal similarities in theme and style worldwide. 
Students will examine literary criticism of works read in the course and will have ample 
opportunity to apply appropriate techniques of responding to literature orally, creatively, and 
in written form. Class assignments will require students to further cultivate their critical and 
analytical skills.  
 
Topics  
The SL and HL students study a common Core of material. The HL students will study 
additional texts carefully chosen by the class teacher.  
Major thematic links between works of literature will include: politics, society and the 
individual, gender views, women in literature, and humour.  
 
 
 
Self-Study Language (Language A1) (Group 1) 
 
Mother-tongue Language 
This course may only be taken at standard level.  It requires very good writing and oral skills 
on the student’s part. It includes a study of the literary heritage of the student's first language, 
complemented by an international perspective gained from translated works of world 
literature.  
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Modern Foreign Languages (Group 2) 
 
Riverside offers the following courses for the International Baccalaureate: 
 
French: Language B, to Higher and Standard levels. 
 
Spanish: Language B, to Higher and Standard levels. 
 
Spanish or German: Ab Initio course.  (Standard level only) 
 
All the above courses are of two years’ duration, and are subject to terminal examination. 
 
Language B Standard Level courses are designed for students who already have a certain 
proficiency in the language (2-5 year’s study) and who may not wish to continue with the 
language beyond the Diploma Programme. 
 
Language B Higher Level courses are designed for students who already have a certain 
proficiency in the language (4-5 year’s study) and who intend to pursue their study of the 
language at university or in the workplace. 
 
Ab initio Standard Level courses are designed for students who do not have any prior 
knowledge of the language but wish to study a foreign language in senior school.  
 
What will I learn? 
 
Through your study of French, German or Spanish you will not only increase your practical 
knowledge of the foreign language, you will also develop extremely valuable 'transferable 
skills' of communication, precision and analysis, which will be crucial in Higher Education 
and will serve you well in later life. Being able to operate well in at least one foreign 
language is normal for those with an advanced level of education in most other countries, in 
Europe and worldwide. Language knowledge gives you greater access to other cultures and 
worldviews. French and Spanish are widely spoken across many continents and German is an 
important language, particularly in business and commerce, in central and eastern Europe. 
 
On all the language courses you will develop your speaking, writing, listening and reading 
skills in the context of a wide range of topics related to the culture and society of 
French/German/Spanish-speaking countries. 
 
While Ab-Initio is concerned mainly with everyday situations, standard and advanced level 
topics can range from current affairs and social issues to the arts and, at higher level, to an 
introduction to literature. 
 
How will I learn? 
 
You will learn new language by reading and listening to up-to-date media articles, fact and 
fiction, and will make use of the computer suite, allowing listening, viewing, Internet access 
and other IT applications. 
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How will I be assessed? 
 
At all levels 70% is assessed through external examinations (reading and writing skills) and 
30% is assessed internally (listening and speaking skills). 
 
You will have regular internal assessments to help you grade your progress, and to show you 
what you need to work on most. 
 
Progression 
 
Most Universities offer a wide range of courses where you can study French, German or 
Spanish in combination for a degree in languages. Increasingly, language study is linked with 
other subjects, leading perhaps to a Joint Honours Degree in for example French and 
Philosophy or Spanish and Psychology. Languages are also often taken as a modular part of a 
degree programme, for example in European Law, Journalism, Marketing. There are many 
opportunities for students to spend a year studying their main subject at a European 
University, for example taking a Physics course in Germany. If you want to take the language 
as a main subject at University you would be advised to take it at higher level. If your aim is 
to travel the world, language skills are always useful, while the skills you gain from learning 
one language make learning another more accessible to you - a point which employers 
appreciate. 
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History (Group 3) 
 
At the heart of the IB History course at Riverside school is the idea that studying history from 
an international perspective is vital to developing a full and active understanding of our world 
today.  By taking a more global and cross cultural approach to the study of history, students 
will understand and more thoroughly appreciate historical and cultural diversity. The course 
will also help students develop and understand their own cultural identity and how and why 
their experience is different from others.   
 
Students will be encouraged to study events, human behaviour and experiences through 
critical and analytical eyes.  Students will learn to analyze and evaluate the arguments that lay 
behind the actions of different societies and cultures.  Emphasis will be placed on learning 
new skills of historical hypothesis and improving on those they already have such as 
investigation, description and interpretation to fully comprehend some of the arguments and 
ideas of historical enquiry.   
 
With knowledge gained and skills learned students will be able to communicate debate and 
analyze their own ideas in light of an understanding of other cultures and histories.  
 
The Riverside IB History course has a global focus. Students will study various aspects of 
20th century world history including; the origins and development of authoritarian and 
single-party states, and the crisis and potential collapse of communism around the world from  
1976-1989. Students are encouraged to engage with historical enquiry, explanation and 
interpretation and to face the problem of determining the accuracy of what is claimed to be 
reliable historical knowledge.  In addition through the use of primary and secondary sources, 
students will study the challenges and responses of Democratic states within the 20th century. 
This study encourages an in-depth examination of major world issues and develops the ability 
to comprehend, analyse and evaluate source material as historical evidence. Students taking 
History at Higher Level will also have the opportunity to study aspects of the History of the 
Americas from c 1840-1981. At both Standard and Higher level the students will undertake a 
Historical Investigation. This is a problem-solving enquiry that enables students to 
demonstrate the application of their skills and knowledge to an area of history which interests 
them. 
 
Geography (Group 3)   
 
The IB Geography course challenges students to make links between location and lifestyle, 
environment and economic activity and facts with projections for the future.  
 
The course has immense educational potential, taking students into social, economic and 
political thought and argument. Its purpose is to integrate human and physical topics 
providing the potential for young people to make sense of the world, themselves and their 
place within it. It aims to equip students with the skills of enquiry to explore both the 
dynamics of the environment and society. Using appropriate case studies from countries 
around the world, the course seeks to promote a sense of cultural identity and global 
mindedness. 
 
 IB Geography also includes the numerical and analytical skills essential for the effective 
study of Geography. Fieldwork is an essential part of this course. 
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Economics HL/SL (Group 3) 
 
Economics deals with the concept of scarcity and allocation of resources.  By using theory as 
the framework for analysis and evaluation of economic issues and events, the course is 
essentially applied in nature and acknowledges the inter-dependence between itself and other 
areas of study such as history, geography, psychology, sociology, political studies and others. 
 
By adopting a scientific approach, the course enables students to embrace the standard 
methodology of economics. This methodology is summarised as a progression from problem 
identification, through to hypothesis formulation and testing, arriving finally at a conclusion. 
By distinguishing between positive statements and normative issues, students of economics 
should develop a logical and sophisticated approach to understanding and commenting on 
questions central to the course. 
 
The aims of the economics course at higher and standard level are to: 

·  Provide students with a core knowledge of economics 
·  Encourage students to think critically about economics 
·  Promote an awareness and understanding of internationalism in economics 
·  Encourage students' development as independent learners 
·  Enable students to distinguish between positive and normative economics 
·  Enable students to recognise their own tendencies for bias. 

 
Business and Management (Group 3) 
 
The course is designed to help you learn the principles, practices and skills of business. It 
promotes the importance of technology and focuses on human resource management, finance, 
marketing and production. Case studies are the main teaching method because in order to 
understand a case study, you must integrate and apply your knowledge.  
 
the aims...  

·  promote the importance of exploring business issues from different cultural 
perspectives  

·  encourage a holistic view of the world of business  
·  enable the student to develop the capacity to think critically  
·  enhance a student's ability to make decisions  
·  enable a student to appreciate the pace, nature and significance of change  

 
the objectives...  

·  demonstrate knowledge and understanding of business terminology, concepts and 
principles  

·  identify social and cultural factors, and ethical considerations, in the actions of 
organizations  

·  demonstrate competence in problem-solving by identifying the problem, selecting and 
interpreting data, applying appropriate analytical tools, and recommending solutions 
by evaluating their quantitative and qualitative implications  

·  evaluate information in order to distinguish between fact and opinion  
·  collect, organize, interpret and present information in different forms, justifying and 

evaluating the chosen methodology  
·  demonstrate their ability to apply theory to real-life situations  
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Biology (Group 4) 
 
Biology is the study of living organisms.  The IB course is an interesting but demanding 
course which requires students not only to acquire information but to develop a broad general 
understanding of the key biological principles. Four basic biological concepts run throughout 
the course: 
 

·  Structure and function. Developing an appreciation of how structures permit and limit 
function. This is considered at the molecular, cellular and organism level.  

 
·  Universality versus diversity.  Ubiquitous biochemical’s and structures, such as 

nucleic acids and membranes, exist in a biological world of enormous diversity, 
within which organisms are connected and interdependent. 

 
·  Equilibrium within Systems. A state of dynamic equilibrium is essential for the 

continuity of life. This equilibrium is maintained by a system of checks and balances 
which exist within living organisms and within ecosystems.  

 
·  Evolution: This is the underlying concept that draws together the above themes. 

Evolution brings about diversity and allows organisms to adapt to changing 
environments. 

 
 
Chemistry (Group 4) 
 
This course is designed for students whose main strengths and interests lie in the field of 
science and mathematics.  You will apply mathematical and graphing skills to solve a number 
of Chemistry-related problems. In addition, you will develop familiarity with the role of 
Chemistry as it relates to industry, the environment, and to the chemical pathways that occur 
in living organisms. As Chemistry is an experimental science, this course also places a large 
emphasis on practical lab skills. You will learn to define research questions, design 
experiments to answer these questions, and perform lab experiments using a wide range of 
techniques. In addition, you will develop skills in data analysis and data interpretation. Of 
particular importance, this course will assist you in improving your skills in the use of 
technology to solve problems, collect, analyze and graph data (computer simulations, 
graphing and data analysis programs, data collection using electronic probes and graphing 
calculators). The Higher level course places more demands on the students in terms of their 
ability to apply mathematical skills and critical thinking skills to Chemistry-related problems, 
as well as their ability to show an understanding of the more theoretical and abstract concepts 
that permeate the field of Chemistry. 
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Physics (Group 4) 
 
Essentially the Standard and the Higher Level courses are the same with the exception that 
the Higher Level will cover all topics in more depth. You will be studying methods of 
mathematical analysis of laboratory data, kinematics, Newton's laws, momentum, work and 
energy, gravitation, thermodynamics, wave motion including light and sound, 
electromagnetism, atomic and nuclear physics and special relativity. Approximately 25% of 
class time is allotted to laboratory investigations. 
 
the aims...  

·  provide opportunities for scientific study and creativity within a global context which 
will stimulate and challenge students  

·  provide a body of knowledge, methods and techniques which characterize science and 
technology  

·  develop an ability to analyse, evaluate and synthesize scientific information  
·  develop experimental and investigative scientific skills  
·  encourage an understanding of the relationships between scientific disciplines and the 

overarching nature of the scientific method.  
 
the objectives...  

·  demonstrate an understanding of: scientific facts and concepts, scientific methods and 
techniques, scientific terminology, and methods of presenting scientific information.  

·  construct, analyze and evaluate: hypotheses, research questions and predictions, 
scientific methods and techniques, and scientific explanations.  

·  demonstrate the personal skills of cooperation, perseverance and responsibility 
appropriate for effective scientific investigation and problem solving.  

·  demonstrate the manipulative skills necessary to carry out scientific investigations 
with precision and safety.  
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Mathematics HL/SL (Group 5) 
 
Riverside’s IB Mathematics course is for students whose planned area of study in university 
contains mathematics as a major component (e.g. physics, chemistry, engineering, 
technology, or pure mathematics).  The course builds on a students prior knowledge of 
algebra, geometry, trigonometry, analytic geometry, matrices, vectors, probability and 
statistics, and introduces new concepts of calculus and higher statistics.  Students at both the 
Standard level (SL) and Higher Level (HL) will focus on extending problem solving skills 
through logical and analytical methods and create a portfolio of investigative techniques 
containing two projects: a mathematical investigation and a mathematical modelling.  
Students who choose the HL will delve into the course’s topics at greater depth, and 
additionally develop two topics, either Statistics and Probability, or Series and Differential 
Equations, to a higher level.*  
 
Both levels of this course will focus on developing these concepts in a comprehensive, 
coherent and rigorous way that seeks to bring about an appreciation of mathematics as a 
consistent system.  It will emphasize the international nature of mathematics in its symbols, 
notation and procedures, and look at the development of mathematics through briefly 
exploring the history, development, and spread of mathematical innovations and notations, 
and how they all combine with their current conventions into a global language that is 
understood and widely used by science, industry, finance and governments.  The portfolio 
will bring a fundamental and practical understanding of data generation, pattern recognition 
and analysis through real-world applications. 
 
* As yet to be decided by the director of mathematics.  It will depend on scheduling and the 
teacher available. 
 
 
 
Mathematical Studies SL (Group 5) 
 
Riverside’s IB course in Mathematical Studies (SL) is particularly suited for students whose 
main focus lies outside of the field of mathematics.  It builds on the students’ knowledge, 
techniques and practices gained in the IGCSE Core level course completed in grade 10/Year 
11.  Students will be expected to achieve proficiency with a graphic display calculator, sets of 
numbers, logic, probability, statistics, algebra, functions, geometry, trigonometry, basic 
calculus, and financial mathematics in pure and real world applications.  They will also 
complete an individual piece of work involving the collection of data, its analysis and 
evaluation.   
 
Apart from becoming proficient in the above topics, students will learn to view mathematics 
as a tool that can be applied across wide areas of study.  Particular emphasis is placed on 
presenting mathematics as a consistent and coherent system.  This will enable students to 
gain a true appreciation of mathematics and enhance their understanding, success, and 
enjoyment of their studies in other areas.  The real-world applications combined with the 
course’s inquiry-based approach to learning will enable students to view mathematics as a 
global language used in financial, scientific, industrial as well as political realms.  
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Computer Science SL/HL (Group 5) 
 
Computer science deals with the solving of problems using computers. Therefore a full 
understanding of logical problem-solving is required as well as a detailed knowledge of how 
computers operate. Successful computerized systems result from: a clear understanding of the 
problem to be solved; appropriate use of hardware based on a detailed knowledge of its 
capabilities and limitations; efficient use of algorithms and data structures; thorough and 
logical design; careful testing and integration of all these components. Students of computer 
science will be guided by problem-solving strategies that will be continually reinforced in 
their coursework. Initial stages of the process will involve identifying and defining the 
problem(s) to be solved by a computerized system. The problem will be broken down 
(decomposed) into parts, each one of which requires a particular solution. From this problem 
definition, the student will construct appropriate algorithms to create a solution.  
The emphasis should be on the use of a logical approach and analytical thinking in the 
context of using a computer to solve problems; this can be carried out in a procedure-oriented 
or object-oriented environment. Students are expected to acquire mastery of one high-level 
modular programming language.  
 
A modular programming language is one which provides mechanisms to implement the final 
stage of a logical design by a process of solution decomposition. Suitable mechanisms 
include procedures, functions, data structures and objects. Mastery of a particular aspect (or 
mechanism) of computer science is defined as the ability to use that aspect appropriately for 
some non-trivial purpose which is well documented. Mastery will be demonstrated through 
work submitted in the Program Dossier.  
The computer science Standard Level (SL) programme focuses on software development, 
fundamentals of computer systems and the relationship between computing systems and 
society. The Higher Level (HL) programme encompasses all these but is extended to include: 
computer mathematics and logic; advanced data structures; objects and their use in problem 
solutions; further system fundamentals; the system life cycle; and file organization.  
 
Aims  
The aims of both Standard Level (SL) and Higher Level (HL) programmes are to enable 
candidates to:  
 

1. develop an understanding of the principles and nature of computer science  
2. develop an understanding of methods of analysing problems, the planning and 

implementation of solutions using computers, including practice in applying 
these methods  

3. develop an understanding of the range and organization of computer systems 
(software, data and hardware)  

4. develop an understanding of the use of computers in a variety of disciplines,  
applications and contexts  

5. learn skills that can be transferred to alternative and future developments  
6. appreciate the consequences arising from the rapid development of computer 

systems  
7. develop an awareness of the limitations and misuse of computing technology so 

that appropriate decisions can be made when solving problems and assessing the 
impact on society.  
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Music (Group 6) 
 
The IBO Music syllabus provides a framework for teachers to choose content and activities 
appropriate to their own and students’ interests and experience.  
 
The course will include class work related to Musical Perception and Analysis; individual or 
group work developing Performance or Composition; independent research for the Musical 
Investigation.  
 
The only compulsory part of the syllabus, common to HL and SL options is the Musical 
Perception and Analysis, a study of a work prescribed by the IBO.  
 
 
Visual Arts (Group 6) 
 
The course is set out in discrete units, each of which will begin with some didactic sessions. 
Students thereafter will pursue their own individual and independently directed work, taking 
into consideration the assessment criteria as laid down by the programme, and with constant 
support and monitoring from the teacher. In this way students will engage in a personal 
process which will lead to a final resolution of their artistic intentions, and which will 
constitute an original, personal, creative response to a given stimulus. 
 
Through this course structure individuals will have the opportunity to build knowledge of; 

·  artists, their work, art traditions, craft and design. 
·  art elements, concepts, and techniques 
·  cultural, historical, (inter) national, and social influences 
·  art criticism,, and analysis 
·  presentation of ideas and work 
·  themselves  

 
Students will engage in and develop their skills (through investigative work) in; 

·  self motivation, and organization 
·  experimentation, approaches, and perspectives 
·  technical, artistic, practical, and organizational processes 
·  contextual and critical analysis 
·  aesthetics and design, creativity and making meanings 

 
It is envisaged that students who have determined an individual course of study for 
themselves will have not only increased their knowledge and skills base, but will be able to 
demonstrate understanding and insight into specific bodies of knowledge, making 
connections between; form and the production of meaning, between their own work and that 
of others, and between original creativity and awareness of cultural and historical elements.  
 
Students should demonstrate technical competence, sound knowledge, and an understanding 
of the meanings and function of art, all within the possible contexts of time and space. They 
should also have extended their personal boundaries. 
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Assessment in the IB Diploma Programme  
  
A maximum of 7 points is available for all subjects at both Higher and Standard level. A 
further three points are available for work in Theory of Knowledge and Extended Essay. The 
maximum number of points possible is therefore 45.   
  
In order to obtain a Diploma you must score a minimum of 24 points and pass Higher Level 
subjects at grade 4 or above. Your work in Extended Essay and Theory of Knowledge must 
be to at least elementary standard and you must have met the extra-curricular requirements of 
the CAS programme.   
  
The assessment emphasis is on final examinations, although there is course work in all 
subjects. The maximum total examination time for Higher Level subjects is five hours and for 
Standard Level subjects three hours. The examination session is in the second year of the 
programme, during the first three weeks of May.  
 
UCAS Points  
 
In the summer of 2006 a new UCAS tariff was agreed for the IB Diploma, which is as 
follows:  
 

Diploma Points (from a maximum of 45) UCAS Points 
 
45 -768  
44 -744  
43 -722  
42- 698  
41- 675  
40- 652  

39- 628  
38- 605  
37-582  
36- 559  
35- 535  
34- 512  

33- 489  
32- 466  
31- 442  
30- 419  
29 -396  
28 -373  

27- 350  
26 -326  
25- 303  
24- 280 

 
This tariff has enabled universities to compare the relative value of the IB Diploma against 
other qualifications. An A grade at A level is worth 120 points, and an A grade at AS is worth 
60. While most universities will not make offers based solely on the tariff, they will be 
guided by it, and some, mostly the newer universities, will make offers such as ‘520 UCAS 
points.’ 
 
University Recognition 
 
a)  Within the UK  
 
Universities commonly offer places to students who score between 33 and 39 points, 
depending on the subject. Oxbridge offers normally stand at 39 or 40 points. The situation is 
fluid, however, and varies from subject to subject. For up-to-date information have a look at 
www.ucas.com where entry requirements for individual courses are stated. From the home 
page, choose ‘course search’, then the next academic year, then ‘subject search,’ which will 
be further refined on the next page. Then you can click on a particular course; choose ‘entry 
requirements’, then ‘other qualifications. 
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b) International Universities  
  
The IBDP qualification also offers exciting opportunities to study overseas. For example, 
universities in the USA commonly award credits for IBDP graduates who have gained grade 
5 or above in Higher Level subjects. The IB Diploma is acceptable in Germany, although the 
Kultusministerium does not recognise all IBDP subjects – such as Mathematical Studies – 
and restricts choice by demanding, for example, that all students take either Mathematics or a 
Science at Higher Level.  
  
Entry requirements vary from institution to institution and from country to country. For 
information about particular universities you should go to www.ibo.org. In the bottom left 
hand corner see the heading ‘The IB in’. Choose your preferred country and then the section 
‘Universities that recognize the IB Diploma.’ 
 
How do universities regard the IBDP?   
 
The IB Diploma is a universally recognised qualification and universities welcome 
applications from IB graduates, who are treated favourably.   
  
Here are some policy statements:  
  
A spokesman for the University of Manchester Physics department: ‘Skills in project work, 
language and essay writing skills are a real bonus. I would lean over backwards to admit IB 
students.’  
  
‘The University of Bristol welcomes applications from candidates offering the International 
Baccalaureate qualification and values the broad educational experience represented by a 
high standard of attainment in the Diploma.’  
  
‘The International Baccalaureate is highly regarded by Admissions Tutors at Cambridge 
University for entry to all subjects.’  
  
‘The University of St. Andrews has a long tradition of accepting students with International 
Baccalaureate qualifications, and particularly welcomes applications from students with the 
International Baccalaureate.’  
  
‘The University of Sheffield regards the International Baccalaureate as a good preparation 
for university study and is pleased to consider candidates offering the International 
Baccalaureate Diploma accordingly.’  
 
‘The University of Northern Virginia Prague Campus, considers the IB Diploma as high 
quality educational preparation for future studies’ 
 
‘Charles University Prague, regards the International Baccalaureate student as a well 
qualified beginner to university studies’ 
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Riverside and the IBDP 
  
Most Riverside pupils will follow the IB Diploma Programme.  It is not just for the very able. 
In many schools around the world it is the only available examinations system.  
 
The IB Diploma allows you to study a broad range of subjects. If you are undecided about 
your future choice of university or career (and that is probably most of you), the IB allows 
you to keep your options open.  
  
But the Diploma Programme also provides depth Taking subjects at Higher Level will 
provide a strong foundation for university study, and the Extended Essay enables you to 
stretch yourself still further in an area that particularly interests you.  
  
The IB Diploma will equip you well for study in higher education. Good research skills are 
developed through the Diploma Programme. The Extended Essay is written under the expert 
guidance of your tutors, who will assist you in formulating questions, identifying sources, 
and refining your conclusions. In addition, there is an emphasis on oral presentation that is a 
major feature of university life nowadays. There are oral components in Theory of 
Knowledge, English, Languages and Science. These are excellent ways of developing self-
confidence.  
  
There are no external examinations before May of the second year of the course. You will be 
off the examination treadmill in the first year of the course. The amount of time in class is 
almost identical for A level and IB students. 
 
The IB Diploma provides flexibility  
 
In-group 6 it is possible to take a creative subject such as Visual Arts or Music, or, 
alternatively, a second Science, Humanity or Language. In group 2 there is the opportunity to 
start a new language, (German or Spanish or Czech – depending on student interest and 
teacher availability), from scratch. If Mathematics is not your strength, then take 
Mathematical Studies in group 5, which is accessible to those not intending to study 
Mathematics in university.  
  
Are you ambitious and up for a challenge?  
 
Yes, the IBDP is hard work, but it’s worth it.  Are you open to being inspired by a curriculum 
which has real coherence and an exciting vision behind it? 
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Which subjects should I choose?  
  
If you intend to go on to university and know which sort of course you wish to study, then the 
following guidelines will help:  
  

�  If you wish to study medicine, biological sciences or veterinary science you should take 
Biology and Chemistry (if available) at Higher Level and avoid Mathematical Studies.  

 
�  Engineers, architects, physicists and mathematicians should definitely take Physics and 

Mathematics at Higher Level and would be well-advised to take Chemistry (if 
available) at Higher Level too. Architects are strongly advised to take Visual Arts in-
group 6.  

 
�  If you wish to study for Economics or a business-related degree, then you should take 

Business and Management at Higher Level and avoid Mathematics Studies.  
 

�  If you wish to study History of Art, Music, Philosophy, or Classics you should take that 
subject at Higher Level (if available) and you will be at an advantage if you also take 
English A1 at Higher Level.  

 
�  Higher Level Physics is an advantage for those wishing to study Mathematics or 

Computing.  
 
For all other university subjects, you should take that subject, if it is available, at Higher 
Level, and you can make a free choice of other subjects.   When in doubt, follow your 
interests, guided also by your strengths.  Candidates with specific ambitions should further 
check the above advice, which is, inevitably, generalised, with individual universities, as the 
picture can change at short notice. Please also consult our careers and universities adviser, 
Mrs. Johnson. 
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The Heart of the Diploma 
  
The Extended Essay  
  
The Extended Essay gives students a marvelous opportunity to study independently an aspect 
of their favourite subject in depth. Ideally the research question should be focused on a 
narrow issue that inspires interesting debate. 4000 words, the maximum permitted length, 
may sound a lot, but most students find that it is too little!  
  
The style of the essay is that of a proper academic dissertation. It will be original, well 
presented, properly referenced, with a bibliography and a contents page. It is something in 
which many students take special pride.  
  
You can write your Extended Essay in any area, whether or not you have chosen it as one of 
your six subjects. It is a good idea to choose a subject that you are considering for university 
study. The essay may be library or experiment based. While the emphasis is on 
independence, you will work under the guidance of a supervisor, who will help you formulate 
a suitable research question, ensure that you know how to conform to conventions on 
referencing, and help you identify a suitable structure. In short, you will learn research skills 
that will be invaluable in the future.                                                                        
 
In the words of one student: ‘Many people get frustrated and panicky about the Extended 
Essay but it can quite simply be the best thing you have ever done. Also, universities love it, 
because it is supposed to be equal to an undergraduate level of understanding, and it shows 
that you can take the bull by the horns instead of being spoon-fed things to do.’ 
 
Some examples of good titles:  
 

�  An investigation into the effects of alcohol on the heart. (Biology) 
 

�  Estimate the achievements of Yasser Arafat in the 1970s. (History) 
 

�  An investigation into how and why river channel characteristics vary over a specific 
distance. (Geography) 

 
�  What is the nature and function of religious imagery in Wuthering Heights?       

(English A1)  
 

�  A comparison of the fuel efficiency of gasoline, methanol, ethanol and gasohol. 
(Chemistry)  

 
�  Examining the relationship between entry price, odds, and payout of games of chance. 

(Mathematics) 
 

�  An analysis of the jazz influence on Stravinsky before and after 1953. (Music)  
 

�  The physics of the violin. (Physics)  
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Theory of Knowledge 
  
Theory of Knowledge is one of the ‘core’ subjects of the IB Diploma, and is unique to the IB.  
It is unlike the other subjects because its role is to focus on the other subjects pursued by the 
student, and on the processes of learning and understanding that the student brings to them.  
Theory of Knowledge is a time and place where reflection and thought about the bases of 
knowledge can take place.  The timetabled course provides a guided framework for this 
process and complements discussions that will take place across the Diploma curriculum.  
  
The course takes the form of a journey in search of truth.  Asking at the outset ‘what is 
knowledge?’ students are likely to examine first the Natural Sciences and may discover that 
traditional ‘science’ leaves out much that is important about human experience.  The Arts 
come under focus with their emphasis on personal and community experience.  The loss of 
certainty and scientific objectivity leads to the study of logic and systems of reasoning in 
mathematics and philosophy.  Looking at human activities focuses debate on Human 
Sciences, where social science and history attempt to combine the systems of natural sciences 
with the insights and sympathies of the arts.  How we judge right and wrong is considered, 
and throughout the course the student may be aware that bias always underlies claims for 
truth.  
  
The course also offers an opportunity for the student to think about how language, reason, 
sense-perceptions, and emotion affect our understanding of the world.  
  
Assessment takes the form of a written assignment in response to one of a set of titles set 
externally by the IBO.  These titles range across the issues encountered during the Theory of 
Knowledge course, and enable the student to make a personal study of a particular area.  In 
addition all students make an oral presentation approaching and interpreting a contemporary 
issue from a Theory of Knowledge standpoint.  The student chooses this topic.  
 
Theory of Knowledge is an unusual and stimulating opportunity for students to become 
personally involved in their own studies and to engage in personal and meaningful debate 
with others from a variety of perspectives and world-views, and to take possession of their 
own process of learning and understanding within the IB Diploma.   
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Creativity, Action and Service (CAS)  
  
What is CAS?  
 
The IB Diploma Programme encourages a healthy balance between academic work and extra-
curricular pursuits, and thus promotes personal development and service to others as a central 
part of its philosophy. The IB Diploma is unique in requiring all pupils to spend time taking 
part in extra-curricular activities. All pupils must spend 50 hours participating in each of 3 
areas: Creativity, Action and Service (CAS). Pupils must therefore complete 150 hours of 
CAS over the two year course.   
  
Creativity might include any dramatic, artistic and musical activities, as well as such 
activities as debating and design, as long as these do not form a compulsory part of the 
academic qualification.  
  
Action will include sports, expeditions or a variety of other pursuits that require physical 
exercise.   
  
Service includes any unpaid work done for the benefit of another individual or of society, and 
is likely to be in the form of voluntary work.   
  
CAS is the only non-examined component of the IB Diploma. There is no requirement for 
pupils to achieve specific standards in order to be credited. For example, a pupil will not be 
required to represent a school team or pass a music exam in order for their CAS activity to be 
valid.  
  
Completion of the CAS requirement is essential to the award of the Diploma at the end of the 
course and pupils are therefore required to keep detailed records of their CAS activities 
 
Why do CAS?  
 
Although there is no examination for CAS, it is not enough for pupils simply to complete and 
record their CAS hours. The main purpose of CAS within the IB Diploma Programme is to 
encourage experiential learning. CAS provides opportunities for pupils to learn about 
themselves and others, and to develop skills such as perseverance, self-discipline and 
patience in a way that they might not do simply through academic study.   
  
Pupils keep a detailed journal of their activities to show not just what they did, but also what 
challenges they faced, and what they have learnt through their experience. It is also hoped 
that completing CAS alongside the academic demands of the IB Diploma will enable pupils 
to develop skills in managing their time and creating a work-life balance in later life. 
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Academic Honesty:  
 
All pupils and their parents will be expected to sign an academic honesty contract of 
agreement when they begin the IBDP course.  (The guidelines given herewith are directly 
from the IBO organisation.) 
 
It is important that you understand the principles of academic honesty that should guide you 
in your academic studies. They apply to all work, but you should understand that course work 
(that is Internal Assessment and Extended Essays) in the IB MUST be written in accordance 
with the principles outlined below. The IB is unforgiving if dishonesty is uncovered and a 
minimum penalty would be disqualification from a component of the course, which would 
mean that a Diploma would not be available to you. We will run course work through an 
Internet programme that detects material that is not in your own words! 
(www.turnitin.com will be available from the summer of 2009) 
 
IB guidelines state that an authentic piece of work is one that is based on the candidate’s 
individual and original ideas with the ideas and work of others fully acknowledged. 
Therefore, all assignments, written or oral, completed by a candidate for assessment must 
wholly and authentically use that candidate’s own language and expression. Where sources 
are used or referred to, whether in the form of direct quotation or paraphrase, such sources 
must be fully and appropriately acknowledged.�  
 
You must not indulge in: 
 

·  Plagiarism – the representation of the ideas or work of another person as your own, 
·  Collusion – supporting malpractice by another candidate by, for example allowing 

your work to be copied, or submitted for assessment by another candidate, 
·  Duplication of work – presentation of the same work for different assessment 

components and/or diploma requirements. This is most likely to happen in the cases 
of internal assessment and extended essays in the same subject. 

·  Any other behaviour which gains an unfair advantage or affects the results of another 
candidate, such as taking unauthorised material into an examination room, misconduct 
during an examination, or falsifying a CAS record. 

 
Plagiarism needs further definition. We are aware that students do not always understand 
what constitutes plagiarism, and can ‘cheat’ without realising it. The IB gives helpful advice:  
 

�  Many students incorrectly believe that because the Internet is in the public domain 
and largely uncontrolled, information can be taken from web sites without the need 
for acknowledgment. Even when the need for acknowledgment is recognized, many 
candidates believe that simply listing sources in a bibliography or in footnotes is 
sufficient.  

 
 
 

                                                
�
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�  Using the words and ideas of another person to support one’s arguments while 

following accepted practices is an integral part of any intellectual endeavour, and 
integrating these words and ideas with one’s own in accepted ways is an important 
academic skill. 

 
�  All ideas and work of other persons, regardless of their source, must be 

acknowledged. 
 

�  CD-Rom, e-mail messages, web sites on the Internet and any other electronic media 
must be treated in the same way as books and journals. 

 
�  The sources of all photographs, maps, illustrations, computer programs, data, 

graphs, audio-visual and similar material must be acknowledged if they are not the 
candidate's own work. 

 
�  Passages that are quoted word for word must be enclosed within quotation marks and 

references provided.  
 
In some cases it is entirely appropriate that collaboration with other students is actively 
encouraged, especially in internal assessment. However, the final work must be produced 
independently, even if it is based on similar data. The introduction, content and conclusion 
must be written in the candidate’s own words. If, for example, two candidates have the same 
introduction, this would be regarded as collusion. 
 
All pages of internal assessment assignments and Extended Essays must be named and 
numbered. In the case of lengthy assignments, teachers may ask you to submit named and 
dated hard copies of early drafts to help show, if necessary, that the work is your own. 
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Referencing:  
 
Learning how to reference is a key academic skill and will help you avoid being accused 
of academic dishonesty. 
 
Riverside recommends the Oxford documentary-note system of referencing which consists of 
the following elements:  

·  Citations in the body of the paper, using a superscript (raised) number, generally at 
the end of a sentence  

·  A list of footnotes at the bottom (foot) of each page, for all citations on that page.  
·  A bibliography at the end of the paper giving the details of each source referred to and 

possibly other materials consulted in preparing the paper.  
 
a) Part 1: Citing Sources 
Superscript numbers with corresponding footnotes should be used whenever information or 
ideas from sources are discussed. Sources such as books, journals, reports, newspapers, 
interviews, radio, television and information from the Internet must be acknowledged in text 
and detailed in footnotes.  
Superscript numbers are generally placed at the end of a sentence or clause rather than 
immediately after the words to which they refer. However, where possible, they should be 
placed immediately after direct quotes.  
 
Summarising and paraphrasing  
Writers can discuss ideas and findings from sources by using their own words in summaries 
and paraphrases. Summarising is condensing a text; paraphrasing is conveying all the 
information in a short stretch of text.  

When summarising or paraphrasing material from a source, a superscript number should be 
used as follows:  

Spiro Kostof notes that Ggantija, on the Maltese island of Gozo, is the earliest true building 
type discovered.  Or Ggantija, on the Maltese island of Gozo, is the earliest true building type 
discovered.1  
 
Quoting  
This is how a direct quote would appear: 

Spiro Kostof notes, ‘Ggantija is a wholly manmade form, which is to say it is thought out and 
reproducible. As such, it is the first true building type…’1 

Or 

In terms of manmade buildings, ‘Ggantija is a wholly manmade form, which is to say it is 
thought out and reproducible. As such, it is the first true building type…’ 1 

If a quote is more than about 30 words long, omit the quotation marks, start the quote on a 
new line and indent the quote about 1 cm from the left-hand margin of the page. As for a 
short quote, a superscript number is used and a footnote is necessary to indicate the source of 
the quote.  
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b) Part 2: Footnotes  
At the bottom of the page you would have a short line separating the body of the text from 
the footnotes relating to the superscript numbers. Many word processing programs, including 
Microsoft Word (Go to Insert Reference, footnote – choose the ‘foot of page’ option) have an 
automatic footnoting facility. 

The first time a source is cited, the footnote must provide full bibliographic details. The 
footnotes for subsequent references to the same source do not repeat all the details again but 
use a shortened form. See the section that follows on repeat citations.�
�
Examples of first citations of common footnote types are shown below. The examples are 
provided in a table format here for explanatory purposes. In assignments footnotes should be 
listed consecutively and not in a table format.  

_______________� Line separating text from 
footnotes�

·  S Kostof, A history of architecture: settings and 
rituals, 2nd edn, Oxford University Press, New 
York, 1995, p. 35. �

Book, 1 author �

·  H Fraser & R Joyce, The Federation house: 
Australia’s own style, Lansdowne Press, Sydney, 
1986.  

�
Book, 2 authors �

·  FS Kleiner, CJ Mamiya & RG Tansey, Gardner’s 
art through the ages, 11th edn, Harcourt College 
Publishers, Fort Worth, 2001. �

Book, 3 authors �

·  EH Gombrich, ‘The early Medici as patrons of 
art’ in EF Jacob (ed.), Italian Renaissance studies, 
Faber and Faber, London, 1960, pp. 279–311. �

�
  �
Chapter in edited book �

·  Parliamentary Standing Committee on Public 
Works, Proposed common use infrastructure on 
Christmas Island, Parliament of the 
Commonwealth of Australia, Canberra, 2002. �

  �
Report, group author �

·  RA Goldthwaite, ‘The Florentine palace as 
domestic architecture’, American Historical 
Review, vol. 77, no. 4, 1972, pp. 977–1012.  

�
  �
Journal article �

·  P Lawther, ‘Cost planning: is it sustainable 
income?’, The Building Economist , June 2003, 
pp. 4-12. �

  �
journal article �

·  ‘Federation Square: A tribute to the skill of the 
construction industry’, Construct in Steel, vol. 15, 
no. 2, June 2002, pp. 12-14.  

journal article, no author �

·  P Edwards, ‘Mud, glorious mud’, The Age, 20 
October 2004, pp. 6-7s.  

newspaper article, 
authored �



                                           

32 
 

 
 
Repeat citations  
 
When a particular source is cited more than once in a paper, the full bibliographic details 
need not be provided each time in a footnote. It is becoming more common now to use the 
author’s family name and the page number, if appropriate, rather than the Latin abbreviations 
ibid. op. cit. and loc. cit. for repeat citations.  

In footnoting a repeat citation, use the author’s family name and the page number, if the page 
number is different from the earlier footnote. (See 3 in the example that follows.)  

If you use two or more different publications by the same author then, in a repeat citation, 
you also need to include part of the title to distinguish publications by the same author. (See 5 
in the example that follows.) 

·  S Kostof, A history of architecture: settings and 
rituals, 2nd edn, Oxford University Press, New 
York, 1995, p. 35.  

  �

·  M Levey, Rococo to revolution: major trends in 
eighteenth-century painting, Thames and Hudson, 
London, 1966, p.14.  

  �

·  Kostof, p. 63. � Same as 1 but different 
page �

·  M Levey, Painting in eighteenth-century Venice, 
2nd edn, Phaidon, Oxford, 1980.  

  �

·  Levey, Rococo to revolution, p. 26.  

�

Part of title used to 
differentiate from 4; same 
as 2, but different page�

 

There is no need to use Latin abbreviations (ibid, op.cit, etc)   
 
Secondary sources 
 
Sometimes you may read one author (secondary, e.g. Brown below) who cites another author 
(primary, i.e. Smith), and you want to use what the primary author has said. You should cite 
the primary author using a superscript number in the ways already discussed. However, 
because you have not read the original source, in your footnote you must list both sources, as 
follows:  

·  A Smith, Italian architecture, Penguin, Melbourne, 2000, cited in D Brown, 
Renaissance Italy, Faber and Faber, London, 2002, p. 45. 

In your bibliography, if you are required to list only the sources you actually consulted and 
then referred to in your paper, only Brown, the source you read, would be listed.  
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Electronic sources  
 
In the body of your assignment, use superscript numbers for electronic materials in the same 
ways shown earlier. In your footnotes, use the following formats.  

For material found on a specific website:  

·  Australian Bureau of Statistics, Building approvals, Australia, cat. no. 8731.0, 
ABS Ausstats, 2004, retrieved 3 November 2004, 
<www.abs.gov.au/Ausstats/abs%40.nsf/mf/8731.0? Open Document>.  

For an electronic journal article found on a database:  
·  J Lobo, ‘Latin American construction at a glance’, Construction Review, vol. 41, 

no. 1, 1995, pp. iv–vi, retrieved 5 November 2004, Expanded Academic ASAP 
database.  

 
c) Part 3: Bibliography 
 
The documentary-note system generally uses a bibliography rather than a reference list, but 
your assignments might ask for either. Note that there is a difference. A reference list consists 
of only the material you actually cited in your paper, whereas a bibliography consists of all 
this material plus any other sources you have read and believe would be useful for other 
readers.  
In compiling entries for a bibliography (or a reference list) according to the Oxford system, 
take note that the order of elements, the punctuation and capitalisation are the same as for 
footnotes/endnotes, with two exceptions:  

·  (1) The family name of the author comes before initials in a bibliography entry (or the 
family name of the first-listed author, if there is more than one). However, in 
footnotes/endnotes, the initials of all authors come before their family names.  

·  (2) A bibliography (or a reference list) is arranged alphabetically according to the 
family name of authors. No numbers are used.  

 
Examples of entries  
Provided below are bibliography entries for texts commonly used by students in their 
assignments.  
 
Book 
Author, A, B Author & C Author, Title of book, edition number other than the first, 

Publisher, City, year. 
Kleiner, FS, CJ Mamiya & RG Tansey, Gardner’s art through the ages, 11th edn, Harcourt 

College Publishers, Fort Worth, 2001. 
 
Chapter or article in an edited book 
Author, A & B Author, ‘Title of chapter’ in C Editor & D Editor (eds), Title of book, 

Publisher, City, year, pp. x-x. 
Gombrich, EH, ‘The early Medici as patrons of art’ in EF Jacob (ed.), Italian Renaissance 

studies, Faber and Faber, London, 1960, pp. 279–311. 
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Translated work  
Author, A & B Author, Title of work, trans. C Translator, details of the work as appropriate to 

its form.  
Arakawa, Y, Zen painting, trans. J. Bester, Kodansha International, Tokyo, 1970. 
 
Journal article 
Author, A, & B Author, ‘Title of article’, Title of Journal, vol. xx, no. xx, year, pp. x–x 
 
Goldthwaite, RA, ‘The Florentine palace as domestic architecture’, American Historical 

Review, vol. 77, no. 4, 1972, pp. 977–1012. 
 
Newspaper article, authored 
Author, A, ‘Title of article’, Title of Newspaper, day month year, pp. x-x followed by the 

letter ‘s’ when the article is from a special, independently numbered section of the 
newspaper. 

Edwards, P, ‘Mud, glorious mud’, The Age, 20 October 2004, pp. 6-7s. 
 
Group as author  
Organisation name, details of the work as appropriate to its form. 
Parliamentary Standing Committee on Public Works, Proposed common use infrastructure 

on Christmas Island, Parliament of the Commonwealth of Australia, Canberra, 2002. 
 
Internet article  
Author, A, Title of article, Name of site sponsor, year, retrieved day month year, <web 

address>. 
Australian Bureau of Statistics, Building approvals, Australia, cat. no. 8731.0, ABS Ausstats, 

2004, retrieved 3 November 2004, 
<www.abs.gov.au/Ausstats/abs%40.nsf/mf/8731.0?OpenDocument>. 

 
Electronic copy of a journal article, authored, from database  
Author, A, ‘Title of article’, Title of Journal, vol. xx, no. xx, year, pp. x-x, retrieved day 

month year, database name.  
Lobo, J, ‘Latin American construction at a glance’, Construction Review, vol. 41, no. 1, 1995, 

pp. iv–vi, retrieved 5 November 2004, Expanded Academic ASAP database.  
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Sample bibliography in documentary-note style 
 
Set out below is a bibliography in the documentary-note style, listing the entries from the 
previous section. The list is ordered alphabetically by the family names of authors, with no 
numbers. 
 
Bibliography 
Australian Bureau of Statistics, Building approvals, Australia, cat. no. 8731.0, ABS Ausstats, 

2004, retrieved 3 November 2004, 
<www.abs.gov.au/Ausstats/abs%40.nsf/mf/8731.0?OpenDocument>. 

 
Edwards, P, ‘Mud, glorious mud’, The Age, 20 October 2004, pp. 6–7s.  
 
Goldthwaite, RA, ‘The Florentine palace as domestic architecture’, American Historical 

Review, vol. 77, no. 4, 1972, pp. 977–1012.  
 
Gombrich, EH, ‘The early Medici as patrons of art’ in EF Jacob (ed.), Italian Renaissance 

studies, Faber and Faber, London, 1960, pp. 279–311.  
 
Kleiner, FS, CJ Mamiya & RG Tansey, Gardner’s art through the ages, 11th edn, Harcourt 

College Publishers, Fort Worth, 2001.  
 
Lobo, J, ‘Latin American construction at a glance’, Construction Review, vol. 41, no. 1, 1995, 

pp. iv–vi, retrieved 5 November 2004, Expanded Academic ASAP database.  
 
Parliamentary Standing Committee on Public Works, Proposed common use infrastructure 

on Christmas Island, Parliament of the Commonwealth of Australia, Canberra, 2002 
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Some further information on the International Baccalaureate  
  
A group of developed the International Baccalaureate in the 1960s educators including Kurt 
Hahn, the founder of Gordonstoun and a major figure behind the establishment of the Duke 
of Edinburgh’s Award Scheme. Teaching for the IB Diploma Programme started in 1968 and 
the first examinations were in 1970.  
  
The International Baccalaureate Organisation is a non-profit-making educational charity, 
independent of government, and based in Geneva. Its curriculum and assessment centre is in 
Cardiff. The IBO is sub-divided geographically; we are in the Africa, Europe and Middle 
Eastern region. The IBO currently (June 2006) works with 1,834 schools in 124 countries. 86 
schools in the UK, of a variety of types, offer the Diploma Programme. They include 
Sevenoaks, King’s College School, Wimbledon, North London Collegiate School, Bedford 
School, Bedford High School, The Godolphin and Latymer School, Whitgift, Fettes College, 
Edinburgh, Malvern College, Oakham, Sherborne, Haileybury and several Kent Grammar 
Schools.  
  
An attractive feature of the IBDP is its measured approach to curriculum development. Each 
subject syllabus has a life of 7 years, and there is constant review, in consultation with 
teachers.   
  
Assessment is criterion-referenced, which means that students are awarded grades on the 
basis of their ability to fulfill assessment tasks satisfactorily; there is no fixed proportion of 
students achieving particular grades. There has been no grade inflation in the IB, which is one 
reason why universities and employers respect it.  
 
 
What makes the IBO unique, in their own words:  
 

�  We are proud of our reputation for high-quality education sustained for over 35 years. 
 

�  We encourage international-mindedness in IB students. To do this, we believe that 
students must first develop an understanding of their own cultural and national 
identity.  

 
�  We encourage a positive attitude to learning by stimulating students to ask challenging 

questions, to critically reflect, to develop research skills, to learn how to learn and to 
participate in community service.  

 
�  We ensure that our programmes are accessible to students in a wide variety of 

schools—national, international, public and private—through our unique relationship 
with IB World Schools worldwide. (IBO, 2003)  
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IB Diploma Programme Subject Choices  

2009-2011 
 
Name: ......................................................... Tutor Group: .......................................................... 
 

�  Please circle the SIX SUBJECTS (one from each of the option blocks below) you would like to 
study for the IBDP.  Three must be at higher level (HL) and three at standard level (SL).  

�  Ensure you have chosen one subject from groups 1 – 5 (see reverse).  You may choose a 
subject from Group 6 OR another subject from groups 2,3,4 or 5. 

  
����� � ���	
�� � � ���	
�� 
 � ���	
�� � � ���	
�� � � ���	
�� � � ���	
�� � �

�
�
�
�

���

English A1 English A1 Mathematics Biology Biology 
 

Chemistry 
 

Spanish B English B  

History  Physics 
 

Economics 
 

Business and 
Management  

Geography 
 

Visual Arts 
 

Computer Sc 
 

Music 
 

���

English A1 English A1 Mathematics Biology Biology 
 

Chemistry 
 

Czech A1 English B 

 
Mathematical 

Studies 
 

History  Physics 
 

Economics 
 

Spanish B 

 
German ab 

initio 
  

Business and 
Management  Geography 

 
Visual Arts 

 

 
French B 

 

Spanish ab 
initio  Computer Sc 

 
Music 

 
Please note that Courses on offer may change subject to student interest and teacher availability. 

 
Please indicate if you hope to study a Self-Taught Language in place of English A1 or Czech A1:  

 
Yes / No Self-Taught Language =  
 
These are the course selections we have discussed with your child.  Please confirm that you agree 
with these choices and return this form to Mr Clarke.   
 
______________________________ 
Parent Signature 
 
 
 


